
�����������	�
��������������  Mr. Tang Sai-on 

Preface 
In LKKC, Learning and Teaching activities constitute a major part of our work in perpetuating the 
Curriculum—Pedagogy—Assessment cycle resident and fundamental in every educational arena. In this 
context, our diverse spectrum of endeavours converge towards Whole Person Development, the paradigm 
being manifested as embodying the five essential Chinese virtues of ethics, intellect, physique, social skills, and 
aesthetics (
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). 

We consistently re-vitalize our policies in the wake of the ever-changing faces of local education scenes and 
global socio-economic contexts. Proliferation of more diverse curriculum make-up, implications on student 
needs and aspirations with the NSS launch, changes in student traits accompanying amazingly rapid 
techno-social progress, learner diversity, etc., are but some of the countless challenges to be surmounted in the 
years to come. Despite all these, we continue to thrive and develop on our well-established infrastructure of 
both academic and non-academic programmes. Our academic planning and administration proactively attempt 
to build a favourable learning environment in which students are motivated to explore their own aptitudes, take 
responsibility of own learning, continuously upgrade their own cognitive targets, and cherishing useful generic 
skills, to emerge eventually as effective lifelong learners.  
In short, we encourage our students to strive for excellence, unleashing their potential to the full. 

Objectives   
We strive to implement our learning and teaching policies with a view to
(1) realizing a holistic and rich delivery of education in Knowledge, Skills 

and Attitudes, among which a well-balanced interplay is stressed to 
bring forth any favourable educational outcomes; 

(2) maintaining a curriculum structure in line with the contemporary 
directives from the authority, and one which is having the greatest 
relevance to the needs and aspirations prevalent in the 
knowledge-based society of the 21st Century, and being robust to 
accommodate any educational paradigm shifts; 

(3) constructing the pedagogical policies framework that purposefully 
mediates the materialization of the desired traits of a lifelong learner 
in the students, bestowing on them the required generic skills; and 
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 orchestrating an all-round development for all students, equipping 
them to be responsible citizens ready to serve the community and humankind 

Positioning Our Strategies  
(1) Mastering the Languages :  
Adding to the mandatory use of English as our medium of instruction (EMI school status), we uphold the 
paradigm of Biliteracy (English, Chinese) and Trilingualism (English, Cantonese, Putonghua), the de facto 
policy for schools territory-wide. In our programmes, the substantiation of a rich and authentic language 
environment within and beyond the school campus is the key to achieving excellence. Our goal is to implement 
a sound language policy that works to help students (i) to attain proficiency in the languages, and (ii) to use an 
appropriate language to study other subjects effectively. 

(2) Continually Revising our Curriculum and Pedagogies in the context of Curriculum 
Development   

Upon the commencement of the New Senior Secondary (NSS) Curriculum in the 2009-10 academic year, we 
have rendered our framework for more diversified learning experiences, in particular to target for a quality 
delivery of the curricular trilogy of Knowledge, Skills, and Attitudes in various subject areas, in NSS as well as in 
the junior secondary curricula.  
Our prime concern is to avail opportunities as far as possible for our students to learn with more enlightenment 
and fun, via well-articulated curriculum designs, fully interactive classroom dialogues, the diverse life-wide 
learning experiences, and from peers learning. 

We greatly promoted debating activities in English 
and Chinese --- proved an effective way sharpening 

our students’ language skills and critical thinking. 



One of our collaborative school-based curriculum 
development initiatives - this one with expertise support 
 from EDB team in the subject of NSS Liberal Studies. 

(3) Assessment for Learning :    
A wide assortment of assessment methods and quality assignment/homework designs are administered to 
reflect more holistically on students’ abilities and performances, to feedback on how well they are learning, and 
to address learner differences. 
 
(4) Learner Differences :  
The school will implement a number of support measures for academically gifted and struggling students, in 
line with our whole-school initiative to cater for Learner Diversity in students. The target of our instructional 
activities is to achieve “Joyful Learning for ALL”.  
 
Our Curriculum at a Glance   
We painstakingly elucidate our junior and senior curricular structure in a steady evolution, to accommodate for 
changing needs and aspirations on the part of the students, their parents, and the community at large. Over the 
decades of our dedication, the resultant curriculum is one which is proven to satisfactorily elicit outputs from our 
young learners commendable for their all-round performances.  

Currently in Form 1-3, students of the same form are put into classes of mixed abilities, hence gaining the 
benefits of a non-labeling overtone, mutual support, and peers learning. They then move on to three-year New 
Senior Secondary (NSS) Curriculum (Form 4-6) before they graduate with the Hong Kong Diploma of 
Secondary Education.   

Within the context of changing paradigms, we uphold the following goals for our curricular school-based 
adaptations :     
� diversified assortment of elective subjects to meet students' aspirations, interests, match their abilities 
� sufficient knowledge base 
� nurturing lifelong learning skills, values and attitudes to meet contemporary needs 
� curriculum adaptation for learner diversity 
� promotion of assessment for learning 
� a strong interface between junior secondary and senior secondary curricula 

Our Learning Community  
We envision LKKC as a Learning Community that will 
excel in learning and teaching. 
Our students are top-notch, diligent and responsible, all conducive 
to a good learning atmosphere. Our teaching staff is an 
experienced team always ready to engage in collaborative work in 
pursuit of excellence.  Our long-established strategy in promoting 
teaching and learning is to thrive upon contributions from both 
students and the teachers. Together, their intertwined growth 
materializes into developing the school into a vibrant “Learning 
Community”.     

We realize curriculum goals through an effective repertoire of classroom pedagogies and 
strategies. 
We stress the employment of a wide range of classroom pedagogies and tactics to achieve the much 
advocated “fitness for purpose” principle. To our school-based criteria, this strategy should bring forth: 

� the modularity that is necessary in order to cope with curriculum alterations, and the wider allowance of 
various educational outcomes 

� effective learning experiences that lead to in-depth understanding, enquiry and problem-based learning, 
and engage students in collaborative learning both inside and outside school 

� the versatility to cater for the wide range of student abilities (learner diversity), and different needs 

� manifesting the classroom learning environments as rendezvous of enlightening experiential processes 



(1) Interactive Learning and Teaching:  Interactivity starts by teacher questioning and student actively 
responding. Students are encouraged to ask their own questions, while the teacher’s feedback is equally 
emphasized. Augmented by diversified instructional designs supported by IT and other resources, students 
benefit from learning in an environment that is multi-sensory, engaging, and filled with challenges.  
Adding to our recent thrusts is the nurturing towards students’ self-directed and self-regulated learning ---- 
rendering the learning process more reflective. This can come in the form of in-class checkpoint worksheets, 
student giving feedbacks and reflections in writing, or a generic Student Evaluation Questionnaire on overall 
outcomes in a particular lesson.   

(2) Concerns for Learner Abilities:  We deploy optimum resources to meet the needs of both high flyers 
and those aspiring for improvement. Booster programmes and group tutorials on “subject learning and study 
skills” are mainly geared to the needs of low-achieving students. While for the average-ability students, 
workshops or activities on “advanced learning skills / enquiry skills” and “higher-order thinking” are organized. 

(3) Life-wide Learning Opportunities:  Via learning programmes Beyond the Classroom, be they 
outreach activity days, subject-based activities, or co-curricular events, we bring to our students an experiential 
learning that is unique, in the real contexts, and fitly complements subject learning in formal lessons.  

(4) Multi-roles of the Teacher:  By transforming curriculum prescriptions to everyday classroom practices, 
we enable student learning in general, and notably apply what learnt before under new and unfamiliar contexts 
effectively.  This enablement counts on teachers’ professional strengths in the design of and application of a 
wide range of effective learning and teaching strategies. We see our role as shifting from executing rote 
instructions or chalk-and-talk routines to growing as facilitators of learning in the classroom. 

  a)  Teacher Professional Development:  Continuous professional development (CPD) on the part of   
our teaching staff is the key to success in the launch of any pedagogical action plans to their optimum. 
Academic CPD profiles are maintained through co-ordination among KLAs. A recent task near to 
accomplishment is the CPD initiative for NSS subjects preparation. 

 b) Collaborative Teamwork:  It is solicited deliberately and strategically, in modes such as staff 
development / experience dissemination forums, subject panel meetings, lesson preparation periods and 
workshops. We have structured collaborative lesson preparation periods specifically for the NSS cores of 
English, Chinese and Liberal Studies within our regular timetable, implying also to incorporate this as the 
involved teacher’s regular duty load. To render maximum collaboration, the timetable arrangement is 
strategically managed to avail more time-slots for subject teachers’ co-teaching, common lesson preparation 
time, peers lesson observations, and more…, all for an ultimate enrichment of colleagues’ total repertoire in 
instructional tactics.  

(5) Bridging the Transitions: tailor-made measures to assist 
students academically in their progressing to the next higher level of 
studies.  

� Bridging Program attended by newly admitted F.1 students 

� F.1 Study Skills Workshops --- to upgrade their generic repertoire 
for effective learning 

� For the pre-NSS (Form 3) students, arrange them to attend “Taster 
Classes” before they make their final choices of NSS Electives 
ensuring that students making informed choices in mind,  

� Via project learning activities co-ordinated by Liberal Studies, 
students of all forms are able to and maintain a consistent 
continuum of generic study and enquiry skills.  

The English Fun Day: a warm and sensational 
welcome to our new Form 1 freshmen, ushering 

them to the challenge of studying with the 
English language in the years to come. 



Student presentation in class as  
a form of process assessment. 

Assessment for Learning  
Assessments are made to improve learning, which bid more than 
the traditional objective of doing the sum-up in the final stages of 
learning (called Summative Assessments, e.g. exams). Our 
emphases include:  

(1) a sustainable and well-balanced homework policy, 

(2) formative assessment: this strategy has become a day-to-day 
practice, e.g. during regular language skills learning classes. 
Our consolidated Formative Assessment policy was started in 
2004, and is presently a regular measure in the daily teaching 
schedules of every subject, 

(3) establishing assessment benchmarks to start, with the basis of our junior students, a long-term and 
progressive tracking of student performances.  Such data-based and evidence-insisted reviews of student 
performances would provide more systematic analysis, more tracking possible of the progresses and 
outcomes during regular test/exam. sessions, and even in action research trial runs, 

(4) to solicit more teacher collaboration and professional development programmes relevant to assessment 
tactics --- these collated works have become a regular agenda for subject-based meeting sessions, so as to 
enhance the practices and outcomes of Assessment for Learning, 

(5) a smooth implementation of School-Based Assessments (SBA) in NSS subjects.  

The Road Ahead  
In the face of the amazingly dynamic 21st century educational scene, our strategic planning of teaching and 
learning is going to be a robust and yet highly modular and adaptive endeavour, able to generate responsive 
and context-sensitive measures within restricted resources and timeframe. Students’ traits are ever-changing, 
being continually configured by the ubiquitous socio-technical forces (mass media, net manipulations, etc.)  
We are determined to maintain our continual and steadfast dedication for refining our existing teaching and 
learning repertoire spectrum towards excellence. We have the following main thrust in our way forward : 

� sustaining teachers’ capacity-building in the academic domain ---- a more institutionalized framework of 
professional development plans, say, in the areas of curriculum blueprinting, lesson planning, collaborative 
teaching, peers lesson reviews, and developmental action research;  

� bolstering the campus-wide language learning environment;   
� continual optimization of the NSS administering to cope with the changing educational contexts; 
� Learner Diversity: Students have different characteristics and strengths. A range of learning and teaching 

strategies should be employed so that all students realise their full potential; 
� strengthening the pedagogical delivery of the Junior Curriculum --- experiences and feedbacks from our 

NSS curriculum implementation will form an important frame of reference when steering the vertical 
articulation of the junior curriculum with the senior one;  

� for the higher ability learners, measures will be taken to encourage them to attend public assessments in 
addition to the HKDSE, as a means of calibrating their level of academic attainments that in return will 
reinforce their learning in the NSS context;  

� with NSS’s emphasis on OLE and diversity of learning, more opportunities for subtle learning experiences 
are to be arranged in the form of gifted education programmes, e.g. in academic exchange trips, 
long-distance education events, and other languages (French, Japanese) courses;  

� positioning our school-based policy framework for students with special educational needs (SEN policy); 
� evidence and data-based analyses of student performances in selected assessment occasions. Starting 

from junior forms, a system of learning outcome benchmarks (mainly in the core subjects) is being 
compiled to serve as a framework of teaching schedules design.   
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Preface 
Our NSS design starts by addressing the following concerns:  
(1) what are the salient emphases in the territory-wide specifications of the new 

curriculum? Are our pedagogies and paradigm positioning, resources 
disposition, etc. ready for migrating to the NSS prescriptions? How to align 
with the directives and objectives? 

(2) what are the strengths of our existing curricular and pedagogical system?  
Which component needs improvements or enrichments? 

(3) what aspects of our students’ abilities and features are our focuses of 
nurturing, and how to match these to the larger school ethos and vision? 

 
“Diversity without compromising quality” are the presiding watchwords while designing for our NSS Curriculum 
Framework. The finale of our deliberation resulted in a broad and balanced curriculum, with enough 
diversification and choices. It is also packaged in response to new pedagogical themes, e.g. assessment for 
learning, diversified curriculum, lifelong learning basics, etc. But, what is most important is that we insist on 
persevering our academic strengths in its commitment and striving for excellence.   

The Present NSS Structure of LKKC  
Our school-based New Senior Secondary (NSS) Curriculum has started implementation since the 2009-10 
academic year. The finalized curricular structure is generally well-received, and comprises three components (i) 
4 Core Subjects of Chinese Language, English Language, Mathematics, and Liberal Studies, (ii) Elective 
Subjects (students will choose 3 electives, i.e. 3X, out of the 12 NSS subjects offered), and (iii) Other Learning 
Experiences.    
Typically, a F.3 student would very likely make choices from the following structure while promoting to F.4 : 
 

 F.4A F.4B F.4C F.4D F.4E 

X1 Chinese History / Geography / Economics Physics Physics 

X2 
Chinese Literature / Integrated Science / History/ Chemistry / 

Business, Accounting & Finance Studies (B.A.F.S.) Chemistry 

X3 Economics / B.A.F.S. / Biology / I.C.T. / Visual Arts Biology 

OLE core programmes:  Aesthetics, Service, Careers-related activities 
OLE elective programmes: 

IELTS, Software, Word Processing, German, Culture, Current 
Affairs 

Mathematics Extension 2 

   
Our current NSS framework is deemed favourbly competitive, adequately diversified, and 
academically sound to cater our students’ caliber and aspirations for higher studies. Our NSS 
curriculum design is an ongoing development process. We anticipate any ensuing revisions as long as 
situations evolve, like the following cyclic deliberation flow: 
 
 

 

 

 

� Students’ needs and aspirations 
 (e.g. from results of Student Surveys)       
� Other stakeholders’ aspirations e.g. 

aspirations of parents and community 
towards our students’ performance; 
university admission  

� Our manpower and resources  

Progressive drafts of 
the Curriculum 

Structure 

synthesize and collate to enerate 

matching 

F.3 Chemistry Debate: a generic 
skills training experience to prepare 

for the coming NSS years. 



Students of the NSS Geography Elective 
going for their field excursion. 

“The essence of movie-making”: 
 Expertise talk in the OLE Aesthetic  

Development Programme 

Implementation Issues 
We employ the following tactics to optimize our administration and 
implementation system: 
� Maximizing possible choices e.g. offering more than one grouping for 

elective subjects having greater demand 
� Block time-tabling for elective subjects 
� Flexible grouping and time-tabling in delivering some core subject 

components such as in English and Independent Enquiry Studies of 
Liberal Studies, in conducting OLE programmes, and where special 
needs arise 

� Liberal Studies as a new core subject, less-than-standard class groups across the whole senior classes. 

Other related preparations or administrative innovations of importance due to NSS implementation include: 

(1) School-Based Assessment Issues:  The concern that sprang up 
at once in the face of a curriculum-wide conduct of SBA is the scope of 
this pedagogy in many subjects, be them cores or electives. Compared 
to past teacher assessment schemes (e.g. in the traditional Advanced 
Level subjects), there is no match in terms of class size and number of 
subjects involved.  

 Fairness of marking assessments, plagiarism, etc. are the de facto 
pre-requisites for student-centred SBA. To render our SBA practicable, 
the school holds on to the following main emphases : 

� a co-ordinating mechanism to maintain a practical appropriation of 
students’ efforts and school’s various resources dedicated for the conduct 
of SBA 

� a resources-effective administration of the protocols and activities that are common in subjects with SBA 
� teachers’ timely feedbacks to students’ work to prompt learning opportunities, hence making SBA the truly 

interactive platform for “Assessment for Learning”  

(2) Other Learning Experiences (OLE):  “Whole-person development”, in the non-academic aspects in 
particular, is the underpinning spirit for developing our OLE component of NSS. Through structured lesson 
time and other curriculum arrangements, students' learning opportunities are extended within and also 
outside school hours and physical settings, hence ensuring their exposure in a balanced mix to the moral, 
civic, physical and aesthetic development areas as well as career-related experiences. The essence of 
implementing OLE is to provide opportunities for conducting OLE-related activities under teachers’ 
guidance. At regular checkpoints, time-tabled lesson time is arranged to consolidate learning and enhance 
reflective thinking. 

(3) Our school-based Student Learning Profile (SLP):  The SLP will serve as a summary record of 
students’ achievements, competencies and specialties in their SS years, both in the academic (HKDSE 
exam. results) and non-academic (OLE) aspects. The school deliberately stresses the use of this SLP as a 
platform for students to reflect on their own process of learning and attainments in the SS years --- yet 
another innovative channel to lead students more mature towards sustained learning attitudes lifelong. 

The Road Ahead  
� continual optimization of the NSS administering to cope with the changing educational contexts; 
� as a main concern, we always strive to upkeep student satisfaction rate while taking the elective subjects:  

(1) an adjustment mechanism for the tiering structure of the elective subjects to meet students’ genuine 
needs (e.g. reference to surveys using Student Option Programme, SOP), (2) may drop one elective if a 
student feels more appropriate to concentrate efforts by reading just two (2X);  

� in the OLE area, we will administer our delivery in a fully interactive and socially-connected way, in which 
teachers give timely and constructive feedbacks, and students are always with the readiness in locating, 
and spontaneity in reflecting on, positive and fruitful experiences --- the very essence of our OLE 
objectives.  


